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Abstract: Dealing with reluctant learners who are not encouraged to speak in class is one of the most problems 
in EFL classes. Those learners tend to be shy or embarrased when they have to express themselves in front of 
other people as they are worried in making mistakes, and therefore this can make them unmotivated to speak.
The purpose of this study was to identify factors which cause students’ reluctance to speak, and to investigate 
students’ attitudes towards the implementation of cooperative learning in relation with their motivation to speak.
This study collected data from a questionnaire using Gardner’s AMTB (Attitudes and Motivation Test Battery),
and an interview to find out the students’ attitudes after given activities using cooperative learning method, as 
well as the result of classroom observations. Findings indicated that 75% students gave positive attitudes towards 
cooperative learning in enhancing their motivation to speak although vocabulary, pronunciation, and 
grammatical matters still remain.The main factor of having such positive attitudes is the students work in a team, 
because they get help and supports from their peers to accomplish tasks and speak up. Therefore this method is 
also recommended to be applied for large classes.
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Introduction
Concerning the four skills in English, speaking is often considered the most difficult one by most 
learners as they think it needs various kinds of elements to make it perfect. Moreover, the feeling of 
embarrassment in telling about their personal information or opinions really affect their motivation, and therefore 
they become reluctant to speak in class. The teacher’s habit in class also contribute to the students’ motivation. 
When the teachers often use L1 in teaching L2, the students will tend to use L1 to communicate. Gardner (1985) 
in Williams (2010) argues that success in learning a foreign language will be influenced particularly by attitudes 
towards the community of speakers of that language.
In relation between language learning and motivation, Galloway, et.al (2004) in Daniels and Edwards 
(2004) states that to understand children’s motivation we must take account not only of their own personality but 
also of the social psychology of teaching and learning. Teachers are suggested not to just transmit their 
knowledge without considering the students’ needs, interests, personality, ability, and also their problems in 
learning.
There are various kinds of methods and techniques that teachers can apply to encourage students to 
achieve certain goals and increase their motivation to speak. One of the latest methods is Cooperative Learning
(CL) which some experts claim as a method that is effective to motivate students to speak. Olsen and Kagan 
(1992) state that cooperative learning is carefully structured-organized so that each learner interacts with others 
and all learners are motivated to increase each other learning.
The Relationship between Motivation and Attitudes
Basically, motivation and attitudes include in the affective domain which is described as emotional side 
of human behavior, and both of them have a close connection. When students have positive attitudes on someone 
or something like a language learning, it is believed that they will increase their motivation. Brown (2000) states 
that second language learners benefit from positive attitudes and that negative attitudes may lead to decreased 
motivation.
Crookes and Schmidt (1991) in Dornyei (2001) show the relationship through Gardner’s diagram which 
proves that one of the factors that can influence students’ motivation is attitudes, including attitudes towards L2 
community, attitudes towards learning the L2, and attitudes towards the learning situation. Therefore, it can be 
interpreted that attitudes in language learning especially about oneself, the target language, the teacher, the peer, 
and the classroom environment might influence students motivation and lead to their language acquisition.
Engaging Students to Build Their Motivation
Building positive attitudes to enhance students’ motivation in learning is not an easy task for teachers to 
do. There are still a lot of teachers who don’t understand well or concern on how to engage students and to make 
them enjoy the learning process. Harmer (2007a) mentions a term called ‘the motivation of angel’ which is 
inspired from a statue in the north-east of England, The Angel of The North. It can be described that in teaching 
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and learning process, we have to build our statue in five distinct stages. The first is affect, which is concerned 
with the students’ feeling towards the learning. The second is achievement which means a teacher should try to 
ensure that students are successful because the longer their success continues, the more likely they are to stay 
motivated to learn. The third is attitude, in which the students need to believe that the teacher knows what he/she
is doing. Activities as the fourth stage, is also important in which a teacher should be able to give activities that 
are enjoyable from the students’ point of view. The last is agency, where students are given a chance to make 
decisions about what is going on, and as a consequence, they take some responsibility for their learning. 
In line with Harmer, Hue (2010) in his research on Encouraging Reluctant ESL/EFL Learners to Speak 
in the Classroom, suggests some techniques including reducing the level of task difficulty by giving students 
more time to collaborate, boosting students’ self-confidence and lowering their anxiety, and building a 
supportive learning environment by encouraging peer support, assigning students into groups, and giving more 
opportunities for students to speak English outside the class.
Why Cooperative Learning?
Building cooperation among students is considered by many experts as one of the ways to build 
motivation. Group working has also been commonly used by all teachers in the language teaching and learning. 
However, it has some weaknesses especially when the activity is uncontrolled. As Harmer (2007a) mentions that 
it is likely to be noisy when the teachers lose control, and not all the students join and enjoy the activity.
Individuals may fall into group roles, so that some students are passive whereas others may dominate.
Cooperative learning (CL) is not a simply collaboration or group working as students help other 
students within groups of four or five persons in an effort to reach goals. Jacobs (1997) states that CL is more 
than just putting students in groups and giving them a task, but it is a tool which teachers use to encourage 
mutual helpfulness in the groups and the active participation of all members, and therefore each of them has 
his/her responsibility to help all the group mates.
The Method
This study was conducted at Rumah Belajar Yayasan Cinta Anak Bangsa Duri Kepa, Jakarta,, a 
package school for underprivileged children and teenagers. From my pre observation, I found that the students 
did not show high interest in learning English, and it was supported by the teacher’s statements that he always 
had problems in coping with the students negative attitudes in learning. Of 32 students, there would always be a 
few students absent every day, due to their low motivation.  
To start with, I needed to find out students’ motivation in learning English. So I did an interview and I
distributed a questionnaire consisting of 40 statements, 20 favourable and 20 unfavourable, which has a 
numerical value for each number. Then I applied CL with the topics taken from the syllabus of English subject 
provided by the school. The CL structures I used were those which were developed by Spencer Kagan, focusing 
on the speaking skills, including Three-step interview, Jigsaw, One stay two stray, and Think-pair-share. I did 
the classroom observations for 6 sessions as both participant and observer, and I asked the teacher’s help to 
videotape during the teaching and learning process. 
After the observations, I distributed the questionnaire consisting of 20 statements, 10 favourable and 10 
unfavourable, which the questions didn’t ask the students about their opinions on the CL method, but more on 
how they felt about the activities. Both questionnaires were adapted from Gardner’s Attitudes/Motivation Test 
Battery (AMTB). Moreover, I also did an interview to cross check the data gathered from the observations and 
the questionnaire, so that I could find out whether the students had positive or negative attitudes, and whether 
they became motivated to speak or involved more in the learning process. I reviewed the writing notes like 
observational field notes, interview transcriptions, and notes about videotapes in analyzing the data, whereas I
used Likert Scale to analyze the questionnaires.  
Findings And Discussion
Factors Influenced Students’ Reluctance to Speak English
From the result of the questionnaire and interview on students’ motivation in English language learning, 
I found out that most students considered English difficult, but 88.9% students understood and realized that 
English is important for them especially for their future career to get a good job. 
Considering their attitudes towards their English class, 74.5% students were encouraged to attend their 
English class as they are interested to get further understanding and good scores. Meanwhile 25.5% of them were 
not interested in coming to their English class as they found that English is difficult to understand, and therefore 
they preferred to get involved in other subjects that they considered easier. Based on the interview, most students 
were actually willing to attend their English class but they often came to their boredom of having similar 
activities all the time, listening to their teacher’s explanation, and doing abundance of written exercises and 
home works.
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Parental supports also play an important role in increasing students’ learning motivation. However, 
teachers play more important role in teaching and learning process. Around 69.5% students gave positive 
opinions about their teacher, but based on the interview, they told me that they didn’t understand what their 
teacher said as she talked too fast. Moreover, the exercises given were considered too difficult for them, and the 
teacher didn’t apply interesting techniques. They expected more creative, interesting, and innovative activities so 
that they could understand and were willing to speak more. In addition, the students preferred to keep silent in 
class because they didn’t understand what to do and say, regarding to the teacher’s unclear instructions as well.
Their lack of vocabulary and the low knowledge of grammar also became their problems in speaking English,
and therefore led to their worried feeling of making mistakes.
Based on the findings, it is proved that students actually realize that English is an important subject at 
school, but in the process of teaching and learning, the teacher often forces them to do difficult tasks just for the 
need of passing the exam and good scores without considering the students’ interests and ability. This goes with 
Ur (2011) about authorative demands and tests, which means that the students are pressed by the teacher to 
finish a task, and therefore it makes them increase their efforts to do all of their teacher’s command without any 
awareness of objectives and responsibilities. In line with, Brophy (2004) also states that intrinsic motivation 
refers to affective experience which is defined as the enjoyment of the process involved in engaging an activity. 
The more students enjoy the activities, the more they will be engaged and speak in class.
Students’ Attitudes towards Cooperative Learning 
By observing in class, as well as watching the video recordings, I could analyze that the students 
showed positive attitudes when they did most activities using CL method. There were quite higher significant 
changes of students’ attitudes than when the first time I came to their class. More students showed their efforts to 
get involved and talk although fluency, pronunciation, vocabulary used, and also grammar still remain problems.
However, it was not enough just to watch the videos as the students could have different attitudes in 
each session. From the result of the questionnaire, it was found that 74.4% students answered strongly agree on 
the implementation of CL. Considering the points in the questions, 75% agreed when each student in the group 
had the same responsibility in the discussion, 60% agreed because discussing in groups could help them 
understand the materials more, and 50% of them really love to learn if all members got involved in class 
activities especially in finishing the tasks.
In addition, 93.6% students agreed in the activities of CL method, which could be described from each 
point as follows: 67% students agreed related to their favour on working with friends in group as their friends 
could motivate them to speak and give opinions in class, 58% agreed because they would understand more when 
they worked together, and 50% agreed because by working together, it was easier for them to finish the tasks.
Based on the result of the interview, 91% of them told about their positive attitudes towards activities in 
CL with similar reasons that they could get more knowledge and enrich their vocabulary as they could share 
information with their friends easily. Moreover, they also said that the activities could encourage them to speak 
English as each member has individual responsibility to finish the group tasks. Each member has to show their 
high efforts to get information and talk because when one student cannot understand the task given, he/she will 
ruin the group’s task.
Related to the unfavourable things, there were two problems they didn’t like from CL activities. First, 
they were so annoyed when one member of the team was lazy and couldn’t understand the materials. I also 
analyzed that the students who have interpersonal learning style needed to adapt with group working. The second 
was dealing with their lack of vocabulary in which put them in trouble when they had to contribute to the team. 
However, I could confidently state that students’ positive attitudes towards CL could enhance their motivation to 
speak. It is supported by Liang’s (2002) research when he stated that CL helped significantly to enhance 
learners’ oral communicative competence and their motivation towards learning English.
Conclusion
Students often decrease their motivation by showing their reluctance to speak in class. It doesn’t mean 
that they dislike the teacher, but they expect to get more challenging and creative activities to make them 
engaged in class, not just listen, take notes, and do assignments. By giving each student an individual task to 
accomplish their group task as it is ruled by CL method, it is surely proved that they will be able to be 
responsible as they have to save their team. Although some intrapersonal students tend to prefer to work 
individually, they finally have to participate because they are a little bit forced to achieve the goals of the team.
In addition, by putting them in groups, it will help the teacher handle a large class.
By applying cooperative learning, it is proved that teachers can change the students’ attitudes towards 
language learning to become positive, and therefore positive attitudes can affect and increase students’ 
motivation to involve more in class. When teachers show positive attitudes, in which they are able to convince 
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the students that the learning is important and useful, the students will also build their positive attitudes. Positive 
attitudes will interact with positive motivation as well.
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